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The Foreign Language Association of Virginia
is a growing and dynamic organization of
professionals in education and business,

students and all those who have a common
interest in promoting and utilizing world
language to accomplish their various goals.

Our Mission Is:

To promote and enhance the study, teaching,
and learning, use and appreciation of foreign
languages, cultures, and literatures.

[inhancc

To encourage among members the exchange
of ideas which clarify the place of foreign
languages in their schools and lives.

Encouragc

To recognize and publicize excellence in
foreign language teaching and learning.

chognizc

To encourage participation in national,
regional, and state language associations.

F. artici/:)atc
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Lifetime Members

Jackie Yau, Treasurer FLAVA
treasurer@flavaweb.org

Martha Abbott Norah L. Jones
Lucy Amarillo Patricia Jordahl
Gov. Gerald L. Baliles Cynthia Kelly
Kellie Bourne Susan F. Lee
Kathryn Braaten Ainslie A. McLees
Frank Caruso Kathryn Murphy-Judy
Laura C. Chuquin Sally A. Nathan
Sheila W. Cockey Nora Newell

Faye Conway Mindy Peskin
Raymond J. Cormier Sue Robertson
Patricia A. Curtis-Lique Monica Sasscer
Judith Daniel LePera Thelma Simpson
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Greg Daugherty Carolyn Spencer
Alice di Fazio Edwina Spodark
Cheryl Gerhart Mary Lou Stocky
Vicki N. Gottlob Wynne Stuart
Heide H. Hackworth Lynn Talbot

Karen Howard Francine ter Weele
Martha Bien Hunsucker Ann Thorsen
Zachary James Griselda Tilly-Lubbs
Travis Jiménez Jean Triolo

Evaline Jones Kendra Turner

Being a Life Member of FLAVA brings you the satisfaction of knowing you are supporting, over
the long term, a viable and important area of your profession. The one-time fee of $200.00 is
adeal! All the benefits of regular membership are yours. As with all types of FLAVA memberships,
you will be on our listserv so you can keep abreast of all FLAVA events and will know when the
next issue of the Bulletin is posted on the website. You will stay in touch with your profession
- even after you retire.



Spring Message from
the President

Norah Lulich Jones
President, FLAVA
president@flavaweb.org

My dear colleagues in world language
education,

As the snows end and hints of spring emerge,
may you be filled with hope that there will
be vigor and new growth in your life and
work.

Know that, among many others, your
colleagues in FLAVA are here to support you in
these difficult times.

We offer tangible help, like doorways to
professional opportunities and development,
scholarships, and employment networking.

We offer help to the spirit, such as
connecting with colleagues, new ideas and
approaches to grow your professionalism,
recognition and reward for a job well done,
and opportunities to grow in leadership.

You are not alone. Your professional
organization is here to help. Call on us. Join
us. Connect with us by email, on the FLAVA
Facebook page, at the conference. Volunteer
if you can. Receive our help if you can’t.

Colleagues stick together because they
understand one another. FLAVA is here for
you.

Happy spring, dear friends and colleagues.

DOE Dateline

Helen Small

Specialist for Foreign Languages
Virginia Department of Education
vdoe@flavaweb.org

| am very pleased to announce that Virginia
Commonwealth University, in collaboration
with the Department of Education, has
again applied for and received STARTALK
grants for summer Arabic and Chinese
Academies, which will run concurrently
with the 2010 Governor’s Foreign Language
Academies. The Virginia STARTALK
Academies are part of the national
STARTALK network of summer programs for
students and teachers. For further
information about STARTALK, please visit
the Web site at http://www.nflc.org/
projects/current_projects/startalk/.
General information about the Virginia
Governor’s and STARTALK Foreign Language
Academies is available from the DOE Web
site at http://www.doe.virginia.gov/
instruction/foreign_language/
language_academies/index.shtml.

Schools should be aware that there has been
a tuition increase to $2,135 for the
Governor’s Foreign Language Academies.
Public schools will continue to pay the local
portion of tuition based on the local ability-
to-pay composite index (up to 50 percent of
the total), with the state paying the
remaining share. Homeschool students apply
through the public school they are zoned to
attend, but the school division may charge
the local share of the tuition to the parents.
The local share for private schools is 50
percent of the total tuition, and they may
also pass the costs along to the families.
There will also be a student fee of
approximately $250 for the STARTALK Arabic
and Chinese Academies, which do not
receive state or local funding support. The




STARTALK grant money covers approximately
90 percent of the student costs, and a limited
number of full scholarships will be available
on a needs basis. Students of both Governor’s
and STARTALK Academies will continue to pay
a $30 materials fee and a $20 optional t-shirt
fee, and must provide their own spending
money.

Teachers are reminded that they may apply
to observe at any of the Academies for 2-7
days and earn points toward relicensure,
pending the approval of their local school
administration. Applications are due in May
and are available from the DOE Academy
Web page above under “staff applications.”

You may be interested in several recent
initiatives of the Department of Education
that impact foreign language education. First,
the DOE submitted a Race to the Top grant in
January that includes $5.7 million over four
years for the establishment and expansion of
20 foreign language and International
Baccalaureate programs. The proposal
requests funding for elementary school partial
or dual immersion programs, middle/high
school late immersion centers, high school
native/heritage speaker programs, and IB
Primary and Middle Years Programmes. The
total grant proposal is for approximately $350
million, half of which would go directly to
Virginia’s school divisions. The entire
proposal is available online at http://
www.doe.virginia.gov/school_finance/arra/
competitive/index.shtml. Thanks again to
FLAVA and president Norah Jones for an
eloquent letter of support! [Ed.Note: See
page 6 for Norah’s letter.]

The Licensure Division has recently
concluded standard setting studies for the
revised Praxis Il Content Knowledge
assessments for French, German, and Spanish.
These studies will be used to establish cut
scores for the new tests, which are required
for licensure in these endorsement areas. The

new tests will include speaking and writing in
addition to listening comprehension, with
cultural components embedded throughout.
These new tests will be available in the fall
of 2010.

As part of the recent changes to the
Regulations Establishing Standards for
Accrediting Public Schools in Virginia (SOA),
two new diplomas were established and
other graduation requirements modified with
regard to foreign language courses. Beginning
with students entering the ninth grade in
2010-2011, all students seeking a Standard
Diploma will have to earn two credits in
foreign language, fine arts, or career and
technical education. Previously, students
were required to earn one credit in fine arts
or CTE with no mention of foreign language.
The new Standard Technical Diploma will not
have this requirement; instead, students will
have to earn one credit in fine arts or foreign
language. Students seeking an Advanced
Studies Diploma will continue to need three
credits of one language or two credits each
of two languages; this language requirement
will also be in effect for the new Advanced
Technical Diploma. The implementation of
these requirements may be delayed a year or
two, pending legislation proposed in the
General Assembly.

If you have visited the DOE web site lately,
you have noticed that it has a completely
new look and feel. All state government web
pages are now based on the same design
template. Our main page continues to be
accessible at http://www.doe.virginia.gov,
but most of the other pages have new web
addresses. The foreign language page is now
at http://www.doe.virginia.gov/instruction/
foreign_language/index.shtml and includes
links to the Foreign Language Academies,
ESL, and other related pages. Please update
your bookmarks!

Finally, I wish for each of you a successful
conclusion to the school year. It may seem far



away now, but summer vacation will be here
before you know it. Please feel free to
contact me at any time with your questions
or comments.

For more information, please contact:

Helen Small

Specialist for Foreign Languages
Virginia Department of Education
P.O. Box 2120

Richmond, VA 23218-2120

Phone: 804-225-3666

Fax: 804-786-1597

E-mail: Helen.Small@doe.virginia.gov
Web site: http://www.doe.virginia.gov/
instruction/foreign_language/index.shtml

From the Editor

Sheila W. Cockey
editor@flavaweb.org

We have another very exciting and
informative issue of the FLAVA Bulletin for
you this spring.

We have more articles than ever, thanks to a
growing group of individuals who are sharing
their thoughts about foreign language
education, lessons, grants and scholarships,
and places to find resources. | am sure that
you will find something among these articles
that will be of interest to you. Please
continue this fine tradition of sharing by
taking a few moments before July 15 to put
your thoughts and successful lessons down and
send them to me editor@flavaweb.org.

We proudly highlight the awards that FLAVA
presented in October. Additionally, some of
our members have been recognized by other
language teaching organizations and we
include them in our sincere congratulations to
all. Please watch for the announcement that

the forms are posted for the 2010 FLAVA
awards and consider nominating someone.
Also, do not forget to let us know about
other awards our members are receiving.
We want to recognize all of Virginia’s
outstanding language teachers!

The Conference Committee has been busy
getting things in line for the fall conference.
In this issue we announce the theme: No
Borders: The World in Virginia, our Keynote
Speakers, a pre-conference workshop, and
information about submitting session
proposals, registering for the conference,
and making hotel reservations. It helps FLAVA
if you make your hotel reservations early, and
it ensures that you will have a room at our
conference rate.

Our Affiliate Language Organizations are
active and many have submitted reports on
past and future activities planned for their
members. Find your organization, and make
plans to attend or to volunteer. You will be
the richer for it.

As always, the minutes of your Board of
Directors are included in the FLAVA Bulletin.
Please read them carefully, and contact your
Board members with your comments.

| hope you find inspiration in the contents of

the spring issue of the FLAVA Bulletin.

* inspiration that will carry you through
to the end of the academic year

* inspiration that will cause you to step
out and explore a summer experience

* inspiration that will find you
volunteering to help our organization
become better

* inspiration that will encourage you to
try new things

My best to all of you for continued success in
the classroom!

heila



Editor’s Note: This is the letter Norah wrote in
support of the Foreign Language piece of the
Virginia Department of Education’s grant request
for Race to the Top.

1059 Marshall Mill Rd
Gladys, VA 24554
January 11, 2010

Dr. Patricia I. Wright
Superintendent of Public Instruction
Virginia Department of Education

P. O. Box 2120

Richmond, Virginia 23218-2120

Dear Dr. Wright:

The Foreign Language Association of Virginia (FLAVA) is delighted to support the Virginia
Department of Education’s (VDOE) application to the U.S. Department of Education for a Race to the
Top grant. FLAVA's Board and over 600 members are aware and appreciate that this competitive grant
program is designed to encourage and reward states that are creating the conditions for education
innovation and reform; achieving significant improvement in student outcomes; and implementing
ambitious plans in four core areas:

e Adopting standards and assessments that prepare students for future education and work;

e Building data systems that measure student growth and inform teachers and principals;

e Recruiting, developing, rewarding, and retaining effective teachers and principals; and

e Turning around our lowest-achieving schools.

Virginia’s work to date in the areas of standards, assessments, school improvement and
accountability, and educational technology has been transformative and nationally recognized. FLAVA is
supportive of all elements of Virginia's Race to the Top proposal, with particular interest in and
commitment to the area of programs for world language and cultures. The proposal includes programs
and configurations critical to fulfilling key promises to all Virginians and accomplishing vital state and
national goals, in particular: addressing the needs of underserved geographical areas; providing
additional research-based program configurations and sequences of studies; integrating and
empowering heritage speakers; and expanding the International Baccalaureate programme to enhance
the state commitment to expanded sequences of language studies.

If the grant is funded, FLAVA will be happy to work with the VDOE, its participating school divisions,
and other public-private partners to implement the activities of the grant. The Board and members of
FLAVA are confident of Virginia's capacity and political will, and we are committed to support of the
VDOE and all partners to ensure the outcomes the U.S. Department of Education seeks.

Best wishes for a successful grant application!

Sincerely,

Note: This letter was written in support of the first  Ngrah Lulich Jones

round of grant submissions. At the time of publica- President, Foreign Language Association of VA
tion of this Bulletin, we learned that this first '
submission was not awarded a grant; another
grant application will be submitted for round 2.



Creating Experts:
Harnessing Student
Power to Integrate
Technology In the
Foreign Language
Classroom

Dr. Edwina Spodark
Professor of French
Hollins University
espodark@hollins.edu

|. Introduction

With all the emphasis today on integrating
technology into the foreign language
classroom, many teachers are feeling
pressured to incorporate technology-based
activities while at the same time they feel
overwhelmed by the need to learn the
technology themselves so they can teach it
to their students. While searching for ways
to achieve the levels of technological
integration that students need and desire and
that administrators urge, teachers should not
feel alone and abandoned. There is help out
there and it’s close at hand!

While not completely absolving teachers of
the need to familiarize themselves with the
technology that provides the basis of an
activity, there are resources and techniques
that can make the chore of integrating
computer-based activities into the foreign
language classroom more manageable. With
respect to technology resources, here are six
that might make the task easier.

First, if you have an ITRT, an internet
technology resource teacher, who works
with your school or school district, email him

or her and ask for any handouts, websites or
guidance that they can provide with respect
to the activity that you want to try in your
classroom. They may have at their disposal a
collection of step by step handouts for the
more common classroom technologies like
Photostory, Moviemaker and Podcasts. They
are also a great resource for initial ideas for
activities for your classroom as well.

Another good sources of ideas and how-to’s
is the internet itself. There is a vast amount
of information and suggestions at the click of
your mouse. Project MERLOT
(www.merlot.org), Multimedia Educational
Resource for Learning and Online Teaching, is
a good place to start as its database contains
activities that have worked for other
teachers and may be just what you’re looking
for. In addition, there is an added benefit.
You can always email the person who posted
the lesson and ask for handouts and help
regarding the computer technology used.
They are normally more than happy to help
out a fellow teacher.

Your school’s technology staff is a third
possible resource for you to use. Although
they may not be as versed in integrating
specific activities into classroom lessons,
they may have a good basic knowledge of
how certain computer applications work and
how they can be adapted for your use. They
also may be willing to come to your classes
and help you demonstrate the applications to
the students, thus taking some of the burden
off of your shoulders.

A fourth resource that may be available to
you is one of your faculty colleagues. In
virtually every school, there is at least one
“entrepreneurial’” technology user. This is a
person whose passion for technology has lead
him or her to take the time to learn about
new educational technologies and
experiment with using them in the
classroom. In most cases, they are excited to



share what they have done and what they
have learned with their colleagues. They
may also have handouts with step by step
directions on how to use some of the more
common technology applications and project.

Along the lines of faculty colleagues,
attending conferences like the FLAVA
conference will also provide you with a large
array of suggestions, handouts and activities
for integrating technology into your foreign
language classroom. At the most recent FLAVA
conference in Richmond, there were several
sessions that directly addressed the
integration of technology in the foreign
language classroom. The presenters at FLAVA
are always willing to answer questions and
they are invariably willing to share their
activities’ handouts and rubrics with fellow
teachers. This is why they are giving sessions
at the conference - to share their ideas and
to help you!

Finally, one of the most salient characteristics
of today’s students, the Millennial
Generation, is their technological savvy and
strong interest in using technology in every
facet of their lives, including the classroom.
Why not harness the technological talents of
the students in your classes to help you?
Below are two techniques that have students
assume the majority of the burden of
teaching the technology while the teacher
remains responsible for the creative
integration of the activity in the foreign
language classroom.

Il. See one, do one, teach one

One technique that | have used in my classes
for a number of years now is an approach
that | think of as the see one, do one, teach
one method. This approach works best when
you have a limited number of computers and
students must share them in order to
complete a project; a situation that is usually
viewed as an obstacle to learning actually

10

turns out to be a good thing. Although the
teacher or the academic computer support
staff person must initially instruct the class in
the steps on how to make the technology
function properly (including a handout is
strongly suggested), the majority of the
extension and reinforcement of the
technological lesson will fall to the students
themselves. Here’s how it works:

(1) Divide the class into groups of three with
each group assigned one computer to use.

(2) With one student (student A) seated at
the computer and the other two students
(student B and student C) on either side of
her looking on, go through the first iteration
of the lesson on how to use the technology. |
have included a short handout on how to use
AUDACITY to create audio podcasts at the
end of this article as an example of a lesson
that works well with this approach.

(3) Once all the A students have gone through
the steps and have successfully managed the
technology that will be used in the foreign
language project that follows, have them
switch seats with the B students and have
the group run through the step by step
instructions again. In this iteration, however,
let student A instruct student B while student
C looks on once again. At this point, there
will be some negotiation of easier ways of
doing things and discovery of new aspects of
the technology as these two students discuss
the process of using the software or
program.

(4) Finally, run through the steps a third and
final time with student C at the computer
and students A and B instructing and working
with her. By this time, student A has
successfully taught two other people how to
use the technology and student B, together
with student A, has refined the procedure
and uncovered any potential problems and
suggested solutions. Student C now benefits



from the work of the other two students and
can also suggest improvements to using the
program for the project that will be
completed for the foreign language
classroom. This method furnishes each
student hands-on practice with the
technology and software and creates a talent
pool of “experts” in the classroom to whom
anyone who is having difficulties with the
technological aspect of the class projects can
turn for help. The teacher is thus freed from
the burden of being the technology authority
and left to focus her attention on the
language learning aspects of the assignment.

lll. Progressive PowerPoints

Another technique that works well with
Millennial Generation students places the
responsibility of learning the technology
program or software directly on the students
themselves and subsequently passing their
knowledge on to others. This technique is
best used when all students have access to
their own computers and to a copy of the
software that will form the basis of the
foreign language classroom assignment. As an
initial step in a project to integrate
technology into a foreign language classroom,
the teacher directs the students to engage
and experiment with a particular software
program, for example Photostory or
Moviemaker, keeping in mind a final
assignment goal of developing a presentation
in the target language on a specific topic
using that piece of software. In fact,
allowing students to choose which software
program they want to investigate (Photostory
or Moviemaker) will motivate them even
more and add to the fun of the challenge.
Millennial Generation students love to
discover how a program works and how to
make the most of it. They also relish the
opportunity to share tips and ideas about
how to use the software in the most
effective and creative manner.

In order to harness this natural tendency on
the part of these technology savvy students,
the next step in the assignment is to have
them create a series of PowerPoint slides on
how to use the technology to create a
presentation. Being thorough and detail-
oriented is encouraged, as is including
appropriate visuals to explain the steps by
step instructions.

Next, have students who are working on the
same software package exchange PowerPoint
slides and ask them to improve on what their
classmates have done. This review of the
material will reinforce their knowledge of
the program and give them an opportunity to
shine by enhancing what others have
created.

Finally, have students present the “best” set
of slides or a composite set of slides for each
software program before deciding as a class
which one to use in the final class projects.
Students are thus encouraged to produce the
most complete explanation that they can in
order to sway their classmates and to make
all their work easier for the assignment in
the target language.

Once the choice has been made, all students
should have the best set of PowerPoint slide
instructions readily available for their use
while completing the target language portion
of the project. With this step included in the
preparations for implementing a technology
module in the foreign language classroom,
the student “experts” take control of the
technology and its mastery and the teacher
can assume the role of student regarding the
software package itself.

An added benefit to this type of activity is
that, upon completion of the initial phase of
the project, the teacher has a ready-made
series of PowerPoint instructions on how to
use certain technology programs in other or
future classes. In those classes, the

11



assignment could be reduced to reviewing 1. http://audacity.sourceforge.net

and improving the slides from a previous 2. Download AUDACITY 1.2.6 for

year’s class and then undertaking the foreign Windows

language activity or simply following the B. Download LAME (a free online MP3

instructions provided by the original class encoder):

experts, thus shortening the time needed to 1. http://lame.buanzo.com.ar/

integrate the technology into the subsequent 2. Select “libmp3lame-win-

classroom. Either way, the teacher can 3.97.zip”

breathe easier knowing that she is not 3. Download zipped file to

obligated to devote a large amount of time desktop

to learning a new software program in order 4. Unzip and save file

to successfully incorporate technology into “lame_enc.dll”

the foreign language classroom. C. Set up microphone, plug in headset
with microphone, or verify that your

IV. Conclusion computer has a built in microphone.

Integrating technology can often seem like a Recording using AUDACITY:

>

daunting task, but the students we have in Open AUDACITY and select “Project” >
our classrooms today actually make it much New Audio Track

easier than it has been in the past. With B. Click “Record,” (if you are using an
Millennial Generation students spending external microphone, don’t forget to
almost eight hours a day interacting with push talk or turn on to record your
technology and media outside of school, they track)

are the perfect choice when it comes to C. Click “Stop” when finished

looking for help in learning about and D. Save project as an AUDACITY file
teaching technology within the classroom. E. Export file as an MP3 by following the
Their natural inclination toward collaborative instructions to locate lame_enc.dll
learning environments also makes them the F.  Upload your new MP3 file to any MP3
best ambassadors for sharing technological player, website or email it

knowledge and helping each other (and the
teacher!) learn. With Millennial Generation
students in our classrooms, we no longer need
to worry about how to run the software and

_ nd | SESSION PROPOSALS
programs, we can finally focus our attention

and talents on creating engaging and ARE AVAILABLE ON-LINE AT

enjoyable activities that stimulate the target HTTP://WWW.FLAVAWEB.ORG/
language skills of our students. They’ll have FLAVA_CONFERENCES.PHP
more fun and so will we!

PRESENTING A SESSION IS A GREAT
WAY TO GET TO KNOW MORE
PEOPLE, AND TO SHARE YOUR

V. AUDACITY Podcast Handout

Using AUDACITY to create an audio only

podcast: WONDERFUL IDEAS WITH A WIDER
1. Initial Steps: AUDIENCE.
A. Download AUDACITY (a free online
audio editor/recorder): LINDA SZWABOWSKI

LLSZWAB@GMAIL.COM
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Web Resources in the
World Language
Classroom

Jeff Davis
Hanover County Schools
jdavis@hcps.us

Most schools in the US include in their
mission statement a desire to create lifelong
learners. This bold goal has never been more
important than this age of technology. As
David Gardner pointed out in his landmark
report A Nation At Risk, “without lifelong
learning, one’s skills will become rapidly
dated.”

Global technology helps answer the constant
search for a more authentic interaction with
the target language to spark curiosity. As
many Virginia schools face budget cuts,
teachers can still look to the plethora of free
resources available on the web to prepare
students for college and beyond.

Podcasts are one way to bring authentic
speech and cultural topics into the classroom.
Itunes is a virtual warehouse of free
resources for second language acquisition.
Video and audio clips of various levels of
difficulty and length are available from TV
stations, online magazines, and even class
projects (www.slowgerman.com). Children’s
news resources often provide an infusion of
authentic current issues into the classroom in
a format using easier vocabulary than
traditional news sources (www.br-online.de/
kinder). YouTube also has endless clips in the
target language, such as cartoons, personal
entries, and serious reports.

Many of these clips must be downloaded,
converted, and saved in order to use them at
schools with strict firewalls. Most librarians

and sys-ops can walk you through the
process. It is worth the effort! Sites such as
www.youtubedownload.altervista.org and
www.mediaconverter.org can assist.

These clips can be incorporated into existing
current curriculum and are not superfluous to
themes and units already taught. Audio and
video clips to accompany a unit on holidays,
clothes, or weather, for example, are easily
accessible. Music videos often portray
themes of travel, relationships, and free
time activities. Short clips can be used as a
warm-up activity. Longer clips can be
converted easily into a cloze activity if the
text is provided.

These clips can be presented collectively in
class or posted on Blackboard to solicit
individual response. The Discussion Board
feature can serve as a form of blog where
students post their own findings and express
their opinions of others. Students currently
on a unit describing clothes, for instance,
could view red carpet celebrities and write a
report in the target language.

Students can express themselves through
various forms of online presentation such as
(www.prezi.com), (www.voki.com) or
(www.screencast.com). These modes of
communication are fun, allow creativity, and
appeal to generations accustomed to less
face-to-face interaction.

Many former students report using Blackboard
and online communication more frequently.
Second language acquisition must evolve as
modes of communication in a global
community. Free access to authentic sources
will also ignite that spark of curiosity that
will ultimately produce the lifelong learner
schools wish.
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World Language as a
Product for Student
Consumers: A Paradigm
Shift for Teaching World
Languages

Patrick Wininger
Henrico County Public Schools
patrick407@comcast.net

| am a career switcher teacher in my mid-
fifties, and | have been teaching middle
school Spanish for the last seven years. My
prior career track was primarily in the
business world, where | worked in training
and development and corporate
communications. | was fortunate to work for
several Fortune 200 companies, and many of
those values and experiences inform my
teaching on a daily basis. And | got to
wondering....what if | applied a more
business-like approach to what | teach?

| know, | know—education is about dialogue
and essential questions and preparing students
for the challenges of being productive
members of the 21t century and blah, blah,
blah. But, as most of us realize, little of that
really motivates the students who consume
what we teach. And if that doesn’t work,
what does?

The vast majority of my students don’t like
going to school because they see it as boring
and something they have to do—and | teach
in an upper-middle class community where
most students plan on going to college. Given
a choice, most of them would rather be off
doing something more “fun” than the stuff
they have to do for school.
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So | got to thinking: what would really
motivate my students to embrace and own
learning Spanish? Or, from a business
perspective, what would motivate my
students to “buy” the product I’m selling?
What is it that they want that | can use to
get them to be my customers?

I’m willing to bet that, if you asked your
students why they wanted to take Spanish, or
any other world language, most would say
they want to be able to converse with native
speakers. I’m also willing to bet that most
could care less about reading or writing it
well.

So, from a marketing perspective, if | know
that my customer has a built-in desire for a
product that | can deliver, why wouldn’t |
give them what they want? Specifically, why
wouldn’t | focus more and earlier on simply
teaching them how to converse in Spanish,
and leave the reading/writing for later?

How subversive is that concept in public
education: giving students what they want?
Our whole system is oriented towards
pushing on them what we think they need—I
mean, after all, aren’t we the educational
experts? Don’t we know it all? Shouldn’t they
just take it for granted that we know better?

But consider this: would you spend your
money in a grocery store where you were
told on the way in what you would have to
buy? If your shopping list were already
prepared for you and you could only buy
those items, how excited would you be
about not only shopping, but eating what you
bought? How willing would you be to let
someone else make all those choices for you?
Isn’t that we are doing with our students? And
if you consider that it is their time that they
are spending on our product, shouldn’t they
feel like they are getting value for what they
spend?



One of the biggest shifts in teaching world
languages, and most particularly in Spanish, is
that learning a second language is perceived
to be more useful that it was when | was a
student. Being bilingual is seen as being
highly advantageous for career success in
ways that it never was before, as well as in
day-to-day interactions. The motivation to
choose a world language as an elective has
probably never been stronger than it is today,
and yet we insist on delivering a product to
our students that may be very different than
what they really want. | think we should
give them what they want.

Doing that drives up the perceived value of
the learning experience and maximizes the
incentive for learning already possessed by
the student. Not only that, it gives students a
degree of ownership for their learning
experience that they rarely have when the
learning is teacher/standards of learning/U.S
Department of Education-centered. What is
so wrong about giving them what they want?

The implications for this approach are pretty
intense. It would make dramatic changes in
my lesson planning, my resource
development, the classroom experience and,
most particularly, my approach to assessment.
What do | do with textbooks and websites
and vocabulary lists and quizzes and unit
exams? At what point do | address the need
to write a decent essay and worry about
correct grammar? How do | reconcile all of
this with state standards of learning? What
knowledge, skills and abilities are required of
me to make this work?

All of these are valid questions, and the
answers are out there. But | am convinced
that the starting point for all of this is giving
the students what they want: to focus on
developing speaking and listening
competencies in the beginning stages of
second language acquisition, and letting

reading and writing come later. Isn’t that
how most of us learned our first language?

Until second language immersion learning
starts at the earliest levels of our educational
systems, it is imperative that we figure out a
way to maximize student interest in and
ownership of learning a new language. | think
the best way to do that is to deliver a
product that they want and will continue to
value. That approach works for you and me
in every other part of our lives, and it will
work with them in the classroom. After all,
the best customer is a repeat customer, and
value is in the eye of consumer. It works in
the business world, and it will work in our
world language classrooms.

And don’t forget: every Tuesday is double
coupon day!

Everything is Better with
Food

Thomas Sones
sonessensei@hotmail.com

| heard once that the key to getting students
talking is making class so interesting that they
can’'tresist trying to communicate. Do your
lessons have students jumping out of their seats
at the chance to speak? This is no easy task,
but there are lots of things we can do to create
this enthusiasm. Instead of stock photos or
stories, use famous people who your students
care about as examples or conversation
starters. Know the latest stars and viral video.
Asks students about their lives, what they do
over the weekends, or what television shows
they watch. Create classroom opportunities
that use pop culture as much as possible, such
as acting out award or talk shows. Keep a prop
microphone to use. Of course, use emerging
technology as much as possible. While objects
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are good, nothing gets my students as excited
as food. Not as incentives or prizes, but using
food as the lesson really catches the students’
attention, and that helps them learn quickly and
naturally.

One of my favorite lessons to teach is “may I...”
From a big box or bag, | distribute paper towels
and popcorn or crackers, all the while modeling
“You may eat the popcorn.” Then come cups
and water, continuing to model “You may drink
the water.” Some students are so excited to be
getting food that they don't listen, but most
realize that something interesting is happening
and will listen intently. Once everyone has
popcorn and water, | take out Oreo’s or M&M’s
and, instead of sharing them, start eating them
myself. Usually about three bites in, the class is
jumping out of their seats trying to “get” some of
the tastier food.

At first, most cannot ask correctly, so | will reply
to their incorrect requests, modeling “No, you
may not eat the Oreo’s. You may eat the
popcorn. You may drink the water,” giving them
more of those. Then | help myself to juice or
cola. Students quickly realize that they must
correctly use the target grammar before they
get the better food. Once a few students can
properly mimic the grammar immediately, and
get rewarded, the rest will catch on quickly.
Next, | pull out other interesting things, like
books, music, toys or games, to encourage a
variety of vocabulary using the new grammar.
Be sure to offer things that they will want, but
are not allowed, like the teacher’s manual or
test book, energy drinks, or even your lunch.
This kind of lesson works well because every
student is actively engaged and anxious to
communicate. Learning happens fast and
painlessly.

| can’timagine teaching the partitive without
food. Choose items that can be served in
entirety, as one item, but should be divided into
portions and shared. Cakes, baguettes, wheels
of cheese, bunches of grapes, and bottles of
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juice or soda are good. Be sure to purchase
things that require a variety of portioning
vocabulary, like “slice, piece, glass of, some...”
Start with something like pie or cake. Without
the required knowledge of the partitive,
students will inevitably ask for the item. So give
it to them, the entire item. Invite them to eat it. If
a second student asks for it, take it and give it
to him or her. Two things happen. First, students
who want that food will cry foul, and second,
students will realize that they need the partitive,
even if they don’t know what it is.

The next step is to model the desired language,
“Would you like some cake?” Emphasize the
partitive form. Students who understand the
need for the partitive, will listen and mimic it.
Chose a confident student who will likely do it
correctly to try first. If he or she is not correct,
don’t make a big deal. Gently let them down,
and model correct form. “No. Do you want
some cake?” Allow the student to try again if
they want. If not, find someone else who will
likely get it correct. Reward students who do it
correctly with the food they want. At first, they
may just mimic your modeling, but will develop
deeper understanding as they use it more. Be
sure to teach examples of different genders and
the plural and offer something that they cannot
have to make the point of the negative.

Once they have the basic forms, you can move
on to other partitive vocabulary and forms. “Who
wants a slice of pie?” Show them what a “slice”
is. Make a big deal of the “slice”. Model using
“slice of pie” multiple times. Then check their
understanding. Repeat the exercise, teaching
and reviewing the various vocabularies for
different foods and drink. Be sure to contrast
with statements that do not use the partitive, like
“Do you like chocolate? Do you eat chocolate?”
What better opportunity exists to teach “there is
no more of” when something runs out? Once
the food is gone, be sure to verify their
understanding with other exercises from your
text or workbook.



There are many opportunities like these to use
food in lessons. What can you can do with
M&M'’s or Skittles? Counting, fractions, colors,
or adjectives like “a few”, “a lot”, “many”, and
“some.” Consider it to emphasize different
tenses: “He will eat. He is eating. He ate.” How
about as object pronouns? “Give it to me” and
“He gave it to her” get more interesting when
students are invested in the object and who
ends up with it. | can think of a number of
adjectives that could be demonstrated with
food. | remember one methodology professor
who, without using English, skillfully
demonstrated the cultural difference between
American bread and “pan.” In fact, there are
S0 many possibilities to engage students, and
all you need to do is go to the grocery store.

How do you use food in your lessons?
Join the discussion. Log on and share
your food lesson on the FLAVA Facebook
discussion board. It’s easy. If you don’'t have
a facebook account, you'll need one of those
first. From your facebook home page, search
for the FLAVA group and join. On the FLAVA
group discussion board, please post your ideas
for using food on our discussion.

The Problem with The
Problem

Lucelly Restrepo
Virginia Beach Public Schools
Lucelly.Restrepo@vbschools.com

You finished teaching the lesson about the
gender of the nouns in your Spanish class.
Your students are a little confused about this
new material but they look like they
understood. After all they do not think it will
be a big deal. Nouns ending in -0 are
masculine. Nouns ending in -a are feminine.
Almost all that ending in -e or a consonant are
masculine.

Now is the time to practice. You hand out a
worksheet to classify these nouns under the
feminine or masculine column: cuaderno,
libro, tarea, computadora, pupitre, mapa,
pizarra, libro, almuerzo, boligrafo, puerta,
ventana, fecha, silla, bandera, mapa, lapiz,
papel, carpeta, dia, hora, noche, problema,
mano, nariz.

Your students did a good job but, you had to
make some corrections. All your students
wrote dia, mapa, and problema in the
feminine column. However, it was not due to
a lack in common sense.

Why is it that in Spanish we say el dia el
mapa and el problema if they all end in -a?
And why do we say la noche, if it ends with
-e, la mano if it ends with -o and la nariz if
it ends with a consonant?

Your explanation is probably that no language
is completely logical or regular and you just
ask the students to memorize those
exceptions.

But there is an explanation. The Spanish
language has adopted Greek and Latin words.
In Spanish, neuter Greek and Latin nouns
turned into masculine ones. This is the case
of all the nouns ending in -ema: tema,
problema, poema, sistema, dilema. On the
other hand, la mano “manus”, and el mapa
keep the gender from their original
languages.

Spanish also has “special” gender
considerations. For example, to prevent the
clash of two vowel sounds, the Spanish
language uses the masculine singular article
(el) with feminine words. This is the case of
el agua in singular, but las aguas in plural; el
alma but las almas ; el ave and las aves.

Some nouns that are derived from the Greek

language that end in -eta and -ma are
masculine. Such is the case for el mapa, el
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planeta, el clima, el idioma, el poema and
el poeta.

All the nouns related to professions that end
in -ista or -eta are both masculine and
feminine, depending on the person they
describe. This is the case in el/la dentista,
el/la deportista, el/la taxista, el/la turista,
el/la comentarista, el/la oficinista, el/la
artista and el/la periodista, el/la poeta, el/
la profeta, and el/la atleta.

And do not be fooled by la foto, la moto,
and la radio. These are abbreviations of
feminine nouns: la fotografia, la
motocicleta, and la radio fusion. Sounds
confusing? Maybe, but learning a language is
a matter of practice.

Here is a list of the most common exceptions
to the masculine (-0), feminine rule (-a):
el aroma - aroma

el clima - el climate

el colera - cholera

el cura - the priest

el dia - the day

el diploma - the diploma

el drama- the drama

el enigma- the enigma

el esquema- the diagram

el/la guardia- male or female guard
el/la guia- male or female guide

el idioma- the language

el/la idiota- male or female idiot
el/la modelo- male or female model
el panorama- panorama, outlook

el papa- the pope

el papa - the father

el/la reo- male or female criminal

el sintoma- the symptom

el sistema- the system

el sofa- the sofa

el tema- the theme

el/la testigo- male or female witness
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Injury and Maiming In
Spanish 2 Class

Nancy Feigenbaum
York County Schools
nfeigenbaum@ycsd.york.va.us

Spanish 2 is a challenge and a joy for many of
us. Rich with verbs and detailed vocabulary -
maybe too rich - it’s the year things get
interesting, as well as complicated. For the
five years that I’ve been teaching Spanish 2,
it’s gotten most of my creative energy. Every
year | wonder how | will get three tenses (or
as many as five, depending how you count
them) into 8" graders, while helping them
sort out the similar-but-different sets of
pronouns. Spanish 1 was easier in so many
ways — chief among them the fact that
most everyone started off at the same place.
By Spanish 2, there are plenty of students
who are already falling behind. So how to
keep them all moving as the grammar gets
truly difficult? For me, the solution has been
to group most of the year around stories. We
do this by creating stories around themes:
describing celebrities (review unit), | have a
really long day (school unit and reflexive
verbs), my shopping trip in Spain (preterite
tense), I’ve changed a lot (imperfect tense),
| missed the game/What happened?
(preterite irregular) and The Disaster,
sometimes nicknamed The Injury and Maiming
Unit (preterite tense, irregulars, reflexives
and lots more).

Imagine my surprise when | proudly sent out
samples of my students’ work only to find out
one of my colleagues had students weaving
the same kinds of stories around some of the
trickiest grammar in the book. The end
product looked almost identical to my
students’, though she had gone further by
using Claymation. Here is the idea, in case it
is useful to others facing the 2" year



challenge. Itis a time-consuming unit, but |
will add that it produces some of our highest
test grades of the year, on some of the
toughest grammar:

The project: Students will create a clay
creature and write a story about a disaster
that befalls it. They will photograph the
creature and write the accompanying text for
use in PowerPoint, Photostory or Moviemaker
(in the case of Claymation).

The story: The creature was attending an
event / game/ party when it was injured in
some mishap (“se quemd,” “se rompio,”
etc.). The creature had to (“tuvo que™)
leave the game, go to the hospital / doctor /
clinic / nurse and get treatment (“le
dieron...”). It could not dance / play / attend.
The creature stayed in bed 7/ hospital for xx
days (“se quedo™).

The vocabulary: This unit was designed
around various Paso a Paso 2 vocabulary sets,
including sports, special events and medical
treatment. It also uses parts of Paso a Paso
1’s medical chapter.

Se cayo de la montafia.

The grammar: chiefly the preterite tense,
reflexive verbs, irregular verbs (tener, hacer,
poder, poner), indirect object pronouns,

imperfect progressive (estaba corriendo
cuando...)

When taught: | usually teach this after
spending plenty of time on reflexive verbs in
the present tense, regular preterite tense
verbs, and preterite tense irregular verbs. |
review indirect object pronouns but use
them more in context than as a grammar
lesson.

Tips: | used Claymation the first year but
found it was a little too complex for me to
supervise and required so many photos that
students could only illustrate a few sentences,
rather than a sequence of events. My
colleague, however, uses it with great
success and a more limited story line. My
lesson has evolved into two grades: one for
the rough draft and story board, and one for
the correct draft turned into a project. (No
one gets a camera until all corrections are
made.) If your school is squeamish about
explosions, decapitations and other gruesome
deaths, make sure students know that there
are limits to the injuries the creature is
allowed to suffer. Setting requirements for a
certain number of verbs, especially irregular
verbs, may be more useful than sentences.

Submit and Share

YOUR

ideas in the fall Bulletin!

Deadline: July 15, 2010

Sheila W. Cockey, Editor
editor@flavaweb.org
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Bringing Art to the
Classroom

Linda L. Szwabowski
Chesterfield County Public Schools
lIszwab@gmail.com

“Give a man a fish, and you
feed him for a day. Teach a
man to fish, and you teach
him for life.” This is the
guiding principle of a special
organization in central

' Virginia that seeks to help
teachers integrate art into

their classrooms. Partners in
the Arts (PIA) is a non-profit organization

charged with making dreams come true for
teachers seeking to integrate dance, music,
theatre and visual arts into the curriculum.
The organization provides grants to schools in
the Greater Richmond area. A key piece to
the project is that teachers learn how to
replicate the project in future years.

Interested schools submit a preliminary
proposal in December for projects to be
implemented in the coming year. Many are
selected to submit a complete proposal in

spring. Successful
applicants receive the
good news in mid-spring,

_ and are given guidelines to

follow that | hgif) to ensure success of the
program.

In fall of 2009, nearly 1,000 elementary
students at two schools were the
beneficiaries of this program. It began with a
teacher’s desire to teach her students about
the culture of her country through Chinese
characters and art. Two years ago, Grace
Hou, Mandarin Chinese teacher at Watkins
Elementary in Chesterfield County Public
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Schools (CCPS), made a request. She wanted
get the materials to teach all her students
about Chinese calligraphy, and how it
connected to the history, art and culture of

her country. Unfortunately, it seemed cost
prohibitive. Last fall, her

dream came true with the
| help of PIA.

The CCPS proposal
detailed a multi-week

thematic unit that tied in
with the third grade curriculum. The unit

included a literacy piece, video, and weekly
practice with basic Chinese characters. The
hlghllght of the program was a visit by a

3 Chinese guest artist, who
led the students through
the creation of several
small products. The
project culminated with

a public showing of the
students’ artwork at the two elementary
schools.

PIA paid for the books
each teacher received,
the special ink, videos,
calligraphy brushes,
paper, white boards, Students began with

markers, reusable the basics.
practice paper and visit from the Chinese

guest artist.

The four world language teachers at the two
schools met with the guest artist in
September to review the goals of the
project. Owing to the artist’s schedule, only
two days could be allotted to her visits, so
the schedule was tight. Parent and
grandparent volunteers helped to make it a
success. Following a brief introduction she
led the students through several small
projects, beginning with chagg
they were through, the
students completed fun and
artistic pieces as well. The
visits required planning and
a lot of volunteers, but the =f

results were impressive. '
Volunteers helped to keep things moving.
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Everybody loves pandas!

Can you read this? | can!

Third, fourth and fifth graders participated in the project.

La France Noire,
Black France!
By Christine Hoppe

ODU Instructor of Italian
CthoppelO@yahoo.com

| have often thought that one way to
increase the enrollment in French language is

by recruiting more African American students.

After all, as of 2007, more than 115 million
African people in 31 francophone African
countries speak French. But more
importantly, the French always welcomed
and honored many African American artists
who came to perform in or visit France to
flee from racism.

It is interesting to note that at present there
are at least three tours in Paris of famous
African Americans or of “la France Noire”
(Black France). Ricki Stevenson started
‘Black Paris Tours’ in 1998 with a focus on
Josephine Baker, Richard Wright, James
Baldwin, Chester Himes, Leroy Haynes and
Gordon Parks, the photographer. Another
tour is ‘Black Paris Divas,’ as well as the
‘Discover Paris’ tour, with Tom and Monique

Wells, who also design individual tours
according to the tourist’s wishes. A
description of these tours is given in the April
2008 issue of Ebony in Lester Sloan’s article
“April in Paris.”

Black Americans have been living in Paris for
at least two centuries, in fact. The Arc du
Triomphe was where former American slaves
in the 1800s would come to feel the freedom
that they couldn’t experience in the U.S.
William Wells Brown, a former slave who
became an abolitionist, prayed with white
people at La Madeleine Church and he never
forgot that experience! The well-known 19*
century French author of The Count of
Montecristo, Alexandre Dumas, was part
Haitian and his statue is situated on the Rght
Bank. The 369" Regiment, the Harlem
Hellfighters, from World War | was all black.
After World War 1, over 200,000 black
Americans came to fight. The first African-
American community was born just south of
the famous hill Montmartre, the area which
so many artists still frequent today.
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The most famous African American woman in
France was Josephine Baker, who came to
Paris in 1925 and made her debut as a cabaret
entertainer at the Theatre des Champs-
Elysees. Twelve years later she started her
own club, Chez Josephine. The jazz age had
come to Paris and some American words
were even adopted in the French language
like “up to date,” “un jazz band” *“un
cocktail,” “le jazz hot.” The new dances
were the Charleston and the Shimmy, and
black cabarets like Le Bal Negre became the
chic places to go. Josephine had
unrestrained, very sensual dance movements
(sometimes she would dance half nude or
with a tutu made of bananas!), and people
admired her pet leopard, Chiquita, whose
collar often matched her costume; they
would take walks along the Champs-Elysées.
Her pet snake, Kiki, was often around her
neck. She also had gold painted finger nails!
In the southwest of France, in Dordogne, she
eventually bought a chateau where she lived
with the twelve multi-ethnic orphans she
adopted, and where her work is now
displayed. Josephine Baker, it should be
noted, also greatly assisted the Resistance
movement against the Nazis in France and
was a civil rights activist in the States.
Indeed she was so honored by the French
government that when she died she was
given a state funeral. Furthermore, she is the
only African American woman who has a
location in Paris named after her: Place
Joséphine in Montparnasse.

Another famous musician in Paris was the
pianist Henry Crowder, who had worked in
Washington, D.C. and had been part of the
jazz quartet The Alabamians. In 1928 he met
the famous heiress to the Cunard Line, the
white woman Nancy Cunard, who was the
archetypal Twenties woman and who
introduced him to many artists. There were
other famous Americans, including W.E.B.
Dubois, who had hosted the Pan African
Congress in 1919 in a luxurious hotel in Paris,
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and Sidney Bechet, who had come with his
big band in the 20s and stayed a long time in
Paris.

Many artists of the Harlem Renaissance came
to France after World War | also: Richard
Wright, James Baldwin, and Chester Himes in
the 5™ and 6% districts, for example. The
writer Richard Wright lived in the Latin
Quarter near St. Germain des Prés. He wrote
“Why I Chose Exile” in Paris. James Baldwin
lived on the sixth floor in a very simple
apartment with only cold water. Chester
Himes, famous for his Harlem detective
novels, won France’s Grand Prix de
Littérature Policiere in 1958 and lived
permanently in Paris at that time. The poet
Langston Hughes lived in Montmartre in 1924
and worked in a popular nightclub in Paris.
Many of these great writers came to escape
racism and were well received by the
French. These artists kept coming to Paris
untill the 70s, in fact. In the 60s many French
West Indians came to Paris, and once they
even had their own radio station, Media
Tropical.

There are also many sites of interest in Paris.
At the Louvre you can find Henry O’Turner’s
works. He had lived in Paris for over five
years and the French government had bought
his remarkable painting Resurrection of
Lazarus. At the Musee du Quai Branly there is
a display of African art, masks, musical
instruments and textiles. The Musée d’Orsay
and the Picasso museum also have African
collections (Picasso was greatly influenced by
African art). The little known Musée Dapper
(Arts d’Afrique, les Caraibes et leurs
Diasporas) in the 16% district is entirely
devoted to African art.

At the Chateau Rouge metro stop there is a
lively and colorful African market called
Déjean Market. Still today the African quarter
in Paris is near Sacré Coeur and the Moulin
Rouge. In the 18 district one can dine at



the famous La Goutte d’Or restaurant for a
taste of North African food. Belleville also
has an African quarter with many fine North
African restaurants. In the Latin quarter one
can enjoy New Orleans jazz at Le Caveau de
la Huchette (which was the first jazz club
after World War | where Sidney Bechet had
his jam sessions) or the Biblioquet, which

Virtual Field Trips

Marion Salm

Best of FLAVA 2009 to NECTFL 2010
Lynchburg City Public Schools
mrsalm@comcast.net

A virtual field trip through Germany’s
Cities and Countryside

The presentation highlighted the cities of
Munich, Garmisch-Partenkirchen, Flssen,
Heidelberg, and the medieval city of
Rothenburg, as well as Germany’s highest
mountain, die Zugspitze, the castle of
Neuschwanenstein and the Black Forest.

What is a virtual field trip?

* Itis a computer-based simulation of the
“real” thing

* AVirtual Field Trip can be created for a
location, place, city, or country

* tcan be a PowerPoint Presentation or a
web page

» Advantage of a PowerPoint presentation:
It can be accessed without the Internet

Why do a virtual field trip?

» Scarce Financial Resources
» Students may not have the financial
resources to travel to Germany (or other
countries)

» Exploring cultures
* Expand and broaden their
understanding by exploring other cultures
and customs

Langston Hughes loved, for a jazz ambiance
of the 1930s.

So next time you go to Paris, look up the
France Noire tours, and tell your students
about them too. Why, you can play American
jazz in the French classroom and then explain
why you are doing so! Maybe we can get
more students to take French now!

e Instructional tool
* Enrichment of the curriculum that can
be shared with students, colleagues and
parents
* Increase student achievement
* Culture is becoming a part of the new
German AP exam.
* Enhance the textbook
e Most German textbooks do not discuss
culture adequately or have up-to date
images that engage students
e Motivator
» Before going on a trip
* Advertisement
» For the German program (or any other
language program)
* Promote contact and collaboration
between teachers, counselors,
parents, and students

Lesson Plan
AVirtual Field Trip takes the same planning as
any lesson or class.
» Start-up (anticipatory activity) for a
virtual travel field trip
Suggestions:
1. Go to a travel agency to get
information
2. Write to the Embassy for
Information
3. Contact the Tourist office in the
country you are planning to visit
4. Invite a guest speaker from that
area
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5. Make plane tickets with time &
destination

6. Design or print museum passes

During the presentation take notes:

Suggestions:

1. What was the most interesting
fact?

2. What topic would you like to
explore further?

3. What city/area would you like to
visit?

4. What would you like to see in a
future presentation?

Cuulminating activity (travel field trip)
1. Write a thank you letter to your
tour guide
2. Go to the hyperlink or the website
and design a travel brochure/poster
for a city /area
3. Explore one of the hyperlinks and
write about:
Richard Wagner - the German
composer
Ludwig the Il - Fairy Tale King

v MFLI.9

v The student will connect information
about the target language and culture(s)
with concepts studied in other subject
areas.

v MFLI.10

v The student will demonstrate
understanding of the significance of
culture through comparisons between
cultures studied and the culture of the
United States.

v MFLI.12

v The student will explore situations in

which to apply target language skills and

cultural knowledge beyond the classroom
setting for recreational, educational, and
occupational purposes.

Internet Resources:

http://www.webteaching.com/VFT

Clark, K. F., & Hostika, A., & Schriver, M., &

4. Have students bring in food, music  Bedell, J. (2002). Computer Based Virtual
or dress up in costumes Field Trip. Colorado: Association for the

5. Design your own Virtual Field Trip/  Advancement in Computing in Education.
PowerPoint presentation

Pros and Cons of a Virtual Field Trip Willkommen! Welcome!

* Pros: e Welcome to our trip to discover
Students should be experiencing the enchanting Germany.
culture just like a tourist or a visitor = You will visit cities, see landscapes and

» Cons: explore castles like those out of a fairy
It does lack multi-sensory experience tale. Get ready to be mesmerized!

Modern Language SOL
e MFLIL.7

* The student will develop an awareness of
perspectives, practices, and products of
the cultures where the target language is
spoken.

e MFLI.8 Neuschwanenstein Castle : '
* Vv The student will recognize that Neuschwanenstein — Interior
perspectives, practices, and products of
the cultures studied are interrelated.
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Cuckoo Clock Black Forest

Munich

Fussen

Rothenburg wine
festival parade

Rothenberg

Zugspitze

DON'T FORGET OUR FALL 2010 CONFERENCE!

OCTOBER 8-9, 2010
HoLLIDAY INN SELECT KOGER CENTER SOUTH
RicHMOND VA
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iMuchas Gracias,
Cemanahuac!

Patti Turpin

AATSP-VA 2009 Scholarship Winner
Wise County Public Schools
pturpin@wecs.k12.va.us

Quisiera agradecer a
la Comunidad de
Cemanahuac para mi
dos semanas de
matricula, comida, y

alojamiento en I
Cuernavaca, México. Estudié Ia lengua, vivi

con una familia simpatica, y visité lugares
interesantes. Podia experimentar la cultura'y
la historia mexicana en una manera que no es
posible en una clase norteamericana. Espero
que estas fotografias inspiren a otros para
visitar nuestros vecinos al sur y estudiar
espafiol a Cemanahuac.

estudian. Tiene una piscina 'y
tapicerias bonitas. Los
‘alumnos estudian
vocabulario y gramética
cuatro horas cada dia con

maestros inteligentes
y pacientes.
También, algunos de
los estudiantes toman
clases de tejer.

historiador mexicano que

; toma estudiantes en

1-: excursiones en Cuernavaca
y otros sitios.
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Cuernavaca tiene un zé6calo
con mucha gente y
vendedores. También, hay una
estatua de José Maria Morelos.
El era un cura mestizo que
muri6 en la Guerra Mexicana
de Independencia. Ahora,
Cuernavaca esta situada en el
estado de Morelos.

ll.j iEl Mercado de Cuernavaca
.4 es como un Super Wallmart
& |ocoj Tiene todo, de la
comida hasta el arte.

La Catedral y la Capilla de Cuernavaca son
hermosas. La Catedral tiene murales que
pintan el martirio de Santo de Felipe de
Jesus.
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